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8:30 a.m.-9:45 a.m. — Session 1

SESSION 1-A: PEDAGOGY PAPERS [SPALDING HALL RooM 155]
Chair: Fumiko Nazikian, Columbia University

“Computer-based homework (via websites and Blackboard) for students of Japanese”
Naoko Suito and Yukie Aida, University of Texas at Austin

Many college professors assign homework to their students with the expectation that it will serve as an important tool to re-
inforce the students’ learning. The academic subjects for which research on homework has been conducted include algebra
(Affouf and Walsh, 2007), chemistry (Cuadros and Yaron, 2007), physics (Bonham, Deardorf, Beichner, 2003), and psychology
(Ryan and Hemmes, 2005). With the advancements in technology in recent years, many educators have been integrating web-
based homework into their courses (Demirci, 2007). The authors of this paper are not an exception. In both our lower-division
and upper-division Japanese classes, students are required to complete some of their homework assignments online (about
30%-40%), either via web sites or using Blackboard.

In our presentation, we show 1) how students complete the assignments and submit them; 2) how the instructors gather
the completed assignments and make performance assessments; 3) how the instructors keep track of the grades using Grade
Center; and 4) survey results on the students’ beliefs about the computer-based homework. Elain Horwitz (1989), a pioneer in
research on language learning beliefs, recommends that in order to facilitate foreign language learning, educators continue to
examine the gaps that might exist between students’ beliefs about language learning and instructional practices and teachers’
expectations and instructional practices. The purpose of our survey was to gather information on how students experience
online-based homework given in Japanese classrooms and how they see the effectiveness of homework in improving their
Japanese skills. Understanding student beliefs about homework and their own learning can provide Japanese educators with
some insight on how to maximize students’ learning and on how to improve teachers’ instructional practices as well as the
quality of their language programs.

“Online dictionaries and L2 Japanese reading comprehension”
Kasumi Yamamoto, Williams College

This pilot study empirically explores how Japanese language learners utilize online dictionaries in the act of reading and how
these tools facilitate learners’ reading activities. It specifically compares two types of online dictionaries: the first has hypertext
annotations that roll out when the cursor is placed over a word. In addition, it is especially developed with L2 learners in mind;
thus, proper word boundaries are determined in advance and annotations are controlled by the instructor to suit students’
linguistic level. The second type is a commonly available online dictionary, where users copy the word in question into a text
box in order to identify its meaning.

In our experiment, we tracked 16 third-year Japanese language students as they read online texts using these two different
types of online dictionaries. After each reading activity, students were asked to write summaries that were scored in terms of
the number of propositions recalled. We examined the number of words looked up, the frequency with which each word was
looked up, the time spent on each task, and the number of propositions correctly recalled. Also, an error analysis was
conducted to examine what interfered with students’ reading comprehension.

The results from the quantitative data suggest that there is no correlation between a student’s level of reading compre-
hension and the frequency of lookup or amount of time spent on the task. However, the qualitative data indicate that linguistic
features of the Japanese language (e.g., lack of clear word boundaries, multiple homonyms, various inflectional endings)
interfere with a word search, which ultimately interferes with reading comprehension. We discuss how Japanese language
learners employ online dictionaries and what particular challenges they have when they parse a Japanese text.

TWeb207 7 /0¥ —: ER—b7x U A& LTO Wiki DiEF 1 (Web 2.0 technologies: Using Wiki for more than
just communication)
Junko Tokuda, University of Memphis
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THAEXEEOEXICHE T ZFMIRIRAE : BEREEANE Y v VLIS D S (Evaluative expressions in persua-
sive and narrative essays produced by learners of Japanese and native speakers of Japanese)
Kazumi Matsumoto, Ball State University
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“Motivation, belief, and instructional preferences in kanji learning of college students: A comparison of kanji-back-
ground students and non-kanji-background students”
Masako Nunn, California State University, Northridge

Learning kanji is challenging for non-kanji-background students as they advance in learning the Japanese language. It is often
the case that non-kanji-background students study in the same class with kanji-background students, which is challenging for
instructors. This study investigated four research questions at the upper intermediate level: 1) Are there any differences in
motivation and belief between the kanji-background group and the non-kanji-background group? 2) Are there any differences
of instructional preferences in kanji learning strategies between the kanji-background group and the non-kanji-background
group? 3) Are students’ preferences for instructional activities related to motivation? and 4) Are there any differences for
instructional activities related to motivation between the kanji-background group and the non-kanji-background group?

Thus, this study examined differences of motivation (interest, intrinsic, and language requirement), belief (task value, ex-
pectancy, language aptitude, motivational strength, self-efficacy, and belief of effort) and instructional preferences in learning
kanji (challenging approaches, innovative approaches and traditional approaches). Participants consisted of kanji-background
learners (n=25) and non-kanji-background learners (n=54). Data were collected through a questionnaire consisting of 61 items,
open-ended questions, and interviews. Several statistical techniques were employed to analyze the data. The questionnaire
consisted of students’ background information, motivation, belief, instructional approaches, and self-evaluated assessment of
kanji reading and writing. The kanji group showed more intrinsic motivation and task value in learning kanji. The non-kanji
group did not believe that effort is a determining factor in learning kanji. The kanji group showed more preference for using
traditional strategies (e.g., “The best way to learn a kanji is to just write it repeatedly”), even though for both groups using
radicals is a useful strategy. The non-kanji group preferred more innovative learning (e.g., computer-assisted learning). The
non-kanji group showed more significant correlations with innovative approaches in motivation. The pedagogical implications
are also discussed.

SESSION 2-D: JAPANESE FOR SPECIAL PURPOSES (JSP) SIG PANEL [WEBSTER HALL Room 112]
Chair: Yuki Matsuda, University of Memphis

Panel Title: TEP XA ARFEI—RADTHDH Y ¥ =27 LABZ| (Curriculum development for business Japanese)
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MRNGEEIRZADBEREN Y+ 27 L%2B3EL T (Fundamental elements of business Japanese curriculum design)
Motoko Tabuse, Eastern Michigan University, and Yoshiko Saito-Abbott, California State University, Monterey Bay
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IZ—XMAICEDWEEYRABAEENY 2551 (Needs analysis and curriculum development in Business Japa-
nese language)
Yuki Matsuda, University of Memphis

WAERO ATE=—20F AEABO oo, td HEMOFICLER EATBEA X LVOER/ICELzEbELa—2
FBO=—XbEES>TETWD, ATICHIT DJSP-SIGOER G ED X 5 2D =— X% KB L TW\W5, JSP (Japanese
for Specific Purposes), JPP (Japanese for Professional Purposes), ]JBP (Japanese for Business Purposes)7¢ & D4 Rij C%l 5 4L
LHAFEI AT BOHAGFEI—RALEN, {EHETHAAREZHES TEHTAL-IVOHARENEZHIZOTS] THAD
EVRADORY FEEMT D) [ARETT Y2l hOTLELT—2a Rl T&5) ol W EEKN2R2E AW
MRESNTWDONPR-IZ, £l & bic, BAGEAEIORE S —RIRFEFERO 3 —Z LI1TE-> T 5, LI
HTRTTEAD=— R > TREBELE ST 2, BIAIEKEICKT 2 BAEFEE DL S PG LFBREE, S
DIZHADE VX AIALIZAIL 723 2= —3 a VREIIZOWTO A X)L - Jiliz @iz e LT 572 E@E o E
REAGUNCY (N

T TAIERTIZ 3 0 O RFHFRE D A AGE LB TH Z MBI LIALFEO AAGE 2 — AT A ERICBIT 5 =—X
IHTOFRERZHR L, WO VM, B TRLXER EERICE S AARAOMEF X 2E 2B L TEAT L3 —
ATYA R L,

TEYRXRZABAREI—ATHEREZRIET 51 (Current topics in a Business Japanese program)

Toshiko Kishimoto, Clemson University
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“Conducting business in Japanese: Enhancing Business Japanese Pedagogy”
Masahiko Minami, San Francisco State University

In a world where all economic transactions have been fully globalized, we need to promote internationalism consistently, not
only for the nation’s current but also for its future interests. More specifically, as today’s society increasingly involves global
interdependency, increased cross-cultural understanding becomes imperative. In this context, recent years have seen a
renewed interest in language education and language learning/acquisition, due in part to increasing economic globalization. In
particular, there is a need to enhance international business education and international competitiveness in the northern
California region. This presentation reports an ongoing curricular project, Enhancing Business Japanese Pedagogy, at a
university on the West Coast. This project develops digital audiovisual teaching modules designed to broaden the learning
experience of students studying Japanese as a second or foreign language. The modules are integrated into two business-
related Japanese courses, Business Japanese and Advanced Business Japanese: Business Writing, that are currently offered.
These modules increase opportunities for students to improve listening and speaking skills and will complement course
textbooks and class lectures that focus on developing reading and writing skills. Specifically, the digital audiovisual modules
enhance the students’ ability to: 1) effectively communicate in different sociolinguistic milieus such as formal business
presentations, 2) build cultural and stylistic elements into their business communications, and 3) effectively recognize culture-
specific modes of behavior as well as sociocultural patterns of the Japanese-speaking society. In this way, in these two
classrooms, students are offered numerous opportunities for listening and speaking as well as reading and writing in the target
language (i.e., Japanese) for use in either the near or distant future. The presentation will show course materials that have been
developed for use in international business.

SESSION 2-E: LINGUISTICS PANEL [WEBSTER HALL RooM113]
Chair: Fumio Watanabe, Yamagata University

Panel Title: B L FEHFICL D BATBYEEX DY) (Analysis of Japanese written narratives by native
speakers and learners)

ZORFIVE, BRI AT SRS 2 RN T A WREMESC (written narratives) ZxfER(C, LEEFOR, Vo4, R,
AR EORROBONT 200 L, BAGERGETEICE D2WEEEXORFMRL BB E OGS L OMESIC OV THLNIC
THZLEAMNET S, H1HEEE (FBEAEH) 1%, BARERENNS (NS) & HAFEFEE (NNS) 12X 2B EC %%t
g0z, FE/FEEEICEDb S Nd) & 23 offibi G258 L, NNSIZXLDBEZR T3 O A CHBFIENE2 L,
il 2 OFEEOEEEREEREICBITL2A NI TO—2RRBLTCWND, F2REH (ITHET) 1E, NSENNSOWREE
XaERGIT, FEEOBROHR] W OBALLErRATIOHEHICONTHITL, WEFEAIIZIIT HNSENNSOFH
%&Ew%ﬁbkf%®ﬁm_omf%ﬂbfwé BIREH (BWIIEFT) X, NSEHEFENFZEDONNSIZ ié%&ﬁi
T BFEIEOBIREZ 5T L, HAGEOWFEESNCB W THER SN AR EROFERIZONTELRZL TS, F4RE
%(ﬁﬂié)m WREEIZR TS TTH6H « T<Nd | R EOHRMICHETIRIAOHEREZIY LIF, ZhbDEE
IZOW TR 252 13 7-NNSO W FEESC L F8 A2 52 17 TUWRUWNNSDIESL, 38 L UINSOIELZ45HT L, NNSIZ & - T oK
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THAEZEEOMBEEXICE TS EELEIEEFEIL) (Thematization and non-thematization in written narratives by
learners of Japanese)
Mitsuaki Shimojo, SUNY Buffalo
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MIRRMEX DEARAICH T2 EORLFAFER - BEAEBEREBEEE S BREREEDLE,) (A comparative study on zero
anaphora use in the initial part of written narratives: Non-native and native speakers of Japanese)
Mitsuko Yamura-Takei, Hiroshima Shudo University
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